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ABSTRACT

W’lenmkedaz)mﬁeauessayafmmidembfelmgﬁ the first reaction of most
polvtechmic studenty v to exclaim and plead to be excused from what they congider to
be an impossible, ardiious, and unnecessary task. Not only do they rake essay writing io bea
waste of their preclos time, they alvo lack the necessary motivation to engage in the
exercise. This study was conducted to investigate the confributions of four selected
personality consfructs - gender, gender orfentation, writing self-concept, and professional
walning - to their motivation and achievement In essay writing, Researeh subjecty were 40
firsi-year Higher National Diploma students randomly selected from three faculties. Three
Instruments were used - Essay Writing Achievemeny Test (EWAT), Students' Writing Self
Concept and Gender Orientation Questionnaire (SEGO), and Students” Motivation 10
Writing (uestionnaire (SMoW()). Result from the four-way ANOVA test showed a
significant main ffect of selffconcept while gemder, gender ovlentation and professional
training each indicated a very small proportion of motivation. The resulls also showed that
the calculated effect size for each factor indicated a small proportion of achievement. The
2eudy recommended among others the adoption of process approach fo the teaohing of essay
writing to boost students' selfconcept and encourage them fo overcome the Limitations

DPlaced on them by gender, gender stereotypic bellefs, and professional training,
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Introduction

The teaching of essay writing is not without some challenges in the polytechnics. Although
Use of English where cssay writing is taught a3 a core course, most students regard itas a
mere compulsory elective so they accord it not so mmch significance. This much is reflected
when students are required to undertake essay writing assignments of considerable length.
From the researcher's expenience, their first reaction is to exclaim to the high heavens and
plead to be excused from what they consider an impossible, arduous, and unnecessary task,
Not only do they take it to be a waste of their precious time, which they could better spend
waorking on their core course, they lack the necessary motivation to engage in the exercise of
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essay writing because of their perceived inadequacies and deficiencies.

Studies on students’ achievement have linked it with motivation. Cookes & Schmidt
{1991) confirm motivation a5 an influencing factor in L2 acquisition. Hudson (2000)
identifies motivation as the desire to obtain gomething practical or concrete from the study of
a course. Integrative motivation arises from stadents' admiration of the subject and desire to
become familiar with it while instramental motivation cccurs when the student desires the
subject for its oiilitarian benefits such a8 meeting requirements for achool or university
graduation, securing a job, getting a higher pay or achieving higher status. Tn his review of
factors that affect better learning, Yoloye (2004) identifies students” characteristica like
genetic make-up, physiclogical factors, nutritional and heabth factors, students’ ability, and
parental influence. He also listz personality factors such as cognitive style, zelf-concept,
readiness, anxiety, and the learning environment. Some factors positively or negatively
affect stndents’ motivation. Four of such factors identified in this study are gender, gender
orientation, self-concept, and professional training,

Literatmte shows that gemder i a sirong predictor of Tnman conduct and many
differences have been documented between the attitudes, behaviours, and achievements of
male and ferale, Studies in westearn education have shown that female sindents tend to have
lower ability than their male counterparts in some fields of smdy. Yoleye (1994) and
Erinosho (2001), for instance, revealed that there is lower enrolment and participation of
females i western education and learning tham their male couretpearty, Yoloye (2004) went
on to further confirm that male population is higher than female population in all but arts, law
and education facuolties of the university under stndy. Few female stydents are recorded in
science and technology-based faculties. In the same vein, less female studenis enroll for
post-graduate studies in all faculties whether science-based or arts, Duyilemi (2004)
confirmed in hig stody that men dominate the science and techmology ficld while Balogun
(1987) noted that women are mostly in nursing and hrman nntrition. However, numerons
studies like those of Asher & Goftman (1973} and Adepoju (1996) have congistently shown
that girls are superior to boys on mtelligence tests that were highly verbal and that while boys
are superior in nomerical aptitndes, science, reasoning and spatial relationships, girls are
superior in verbal fluency, pearceptnal speed, memory and manwal dexterity, Inmathematics,
gender difference tends to favour male students {Eisenberg, Martind, & Fabes, 1996) while in
the language artz, many researches have reported that girls are more favoured (Miller &
Johnson 1999).

Specifically on the subject of writing, Weiser (1999} laments that of one hnmdred. and
thirty seven aothors in the mostrecent Norton Anthology of American Literabore, less than one-
third are women. She is of the opinion that the fact that women are systematically discouraged
from the writing process is hardly a new comtention. Sadker & Sadker (1992) had earlier noted
that while girds begim school equal to or ahead of boys, by the tme they graduate from high
school they are behind boys in every academic area, This includes creative writing, Pant of their
explanation to this trend is confirmed in the sindy of Orellana (1995) who found that in writing
workshops, studenis sex-segregated themselves and that females and minority males are more
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likely tobe quiet in class and less likely to assme a powerful role in discnssion. McCabe (1996)
having pauticipated in writing workshops at four vnivergitics noted that at thiee of e
programmes, faculty and studenis were predominantly male and as might be expected; men
spolee in workshops farmore than women did.
The above scenario is most likely to be the case in the black African situation especially Nigeria
where, intheresearcher's view, literary writers of the female gender are by farless in popalation
and fewer of them conld be said to have madea significant mark in creativewiiting compearad to
those ofthe male gender. However, what some ressarchers are saying; and what they have tried
0 establish in recent simdies, is that gender difference in motivation and achievement of
student ocomr mostly not becimse of gender diffirenoe bat tnote becamse of gender stereotypic
beliefs. The finding by Eisenberg, Martini & Fabes {1996} for instance, indicates that boys tend
topetform better in Mathematics becanse the subject is viewed as stereotypically male activity
while Eccles, Wigfield, Flannagan, Miller, Renman & Yes (1996) report that girls perfomm
better in language arts because they tend to express stronger self-beliefs in the subject than do
bovs, Further stndies have traced the differences to divetse modivation constructs. For exanmple,
gendardﬁremesamﬁaquanﬂyrepmﬁadmsﬂﬂanﬁ*

perceived value of writing (Wigfield & Becles, 1997);

- confidence that they can employ various self-regulatory strategies
(Zimmerman & Martinez-Pons, 19903,

. writing apprehension they feel ag they attexnpt the wiiting tasky (Pajares,
Millet,& Johnzon, 19949);

) reasons or achievement goals for which they work to succeeed in their
writing {Pajares & Valiamtes, 2001);

. feeling of self-worth associated with writing (Pajares & Valiantes, 2001},

It is the contention of many researchers recently that some gender differences in
social, personality and academic variables may in fact be a fonction of gender oriemtation —
the stereotypic beliefs about gender that students hold — rather than of gender. For example,
Pajares and Valianies (2001} reported that gender differences in variables such as moral
voice tend to disappear when gender-stereotypical beliefs are accounted for, Girls who
Teport a strong masculine oriendation do not differ in their exparession of their moral voice
from boys with a similar orientation. Similarly, although gender differences are typically
found in zmpathy, the difference is rendered non-significant when femininity/masculinity is
controlled (Kamniol, Gabay, Ochion & Harari, 1998). Pajares and Valiante (2001} conducted
a stady worthy of replication in tertiary instibtions in MNigerian setting to find out if
differences in writing metivation and achievements of middle school studenits are a fimetion
of gender-sterectypic beliefs rather than of gender. They investigated a nnmber of variables,
which inchude:

s Gender Orientation: Stadents' Gender Oriemtation was determined by asking sindenis to
report bow strongly they identified with characteristics stereotypically associated
with males and farnales in Americsn Society —the extremes are fermed Masculinity
and Femininity assessed Students' Gender orientation beliefs.
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Some of their iInformative findings include the following;

. Femininity correlated with all motivation variables with the exception of wiiting
apprehension and performance-avoid goal orientation both for boys and for girls.

. Thexe were gender differences favouring girls on writing self-efficacy, writing self-
regulation, value of writing, task goal orientation and writing GPA.

. Masculinity was modestly associated with self-efficacy for self-regulation with
pereeived valne of waiting, and with task goal orientation but the influence of gender
remained insignificant in each case.

. Femininity exercised a pronounced influence on each of the motivation variables
with the exception of performance-approach goals but the gender difference was
rendered non-significant.

. Only femininity was associated with writing self-efficacy, writing self~concept and
writing achievement. A modest influence of femininity on writing achievemenit was

reported.

Cherty (2016) defines self-concept ay the image that we have of ourselves. She explaing
that it is essentially a mental pictore of who you are as a pesson. Bracken (1992) identifies six
specific domains related to self~concept:

= Social - the ahility to interact with others

¢ Competence - ability to meetbasic needs

o Affeet- awarencss of emotional states

» Physical - feelings about looks, heatth, physical condition, and overall appearance

* Academic-suecess or failure inschool

s Family - how well one fimctions within the family umit
From these domains, it can be deduced that self-concept relates to ‘competence-rating’,
'emotional attachment’, and 'suecess perception” of studends m the sldll of canay writing,
Pajares and Valiante (2001) describe writing self-concept as an expectant belief refesring to
the judgment of self~worth associated with one's self perception as a writer.,

In the area of contribition af professional sraining (TLA 2005) explains that essay writing
is mmch more than the technical writing done in all professions, While the Iatter requires
some nowledge about & specialized field, essay writing demands in addition, "creativity,
curiosity, a broad range of knowladge, self motivation and perseverance®. Technical writers
put information into easily understandable language but creative writers create original
works such as prose, poems, plays and song lyrics for publication or performance. The
current thinking is that everyone, irrespective of his professional training, has a story to tell,
an sxperience torelate, of anidea to pot across to the general public. It is, therefore, reasoned
that since language is a kind of currency in our culture, and currency equates power, then
writing and telling our stories as well as new stories for our lives iz a way of giving value and
voice to what's often silenced, ignored or not heard m oxr individual lives, our commymitics
and our cubtyre-at-large.,
Research Objective

It falls within the responsibilities of the course lecturer to sufficiently motivate his
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students to learn from him and benefit from the course of study he is teaching, This he can do
by identifying those factors perocived to be obstructive to their lemnhing interests and
achisvements. This stniy was, therefore, condueted to investigate the contributiens of four
selected students' personality construets - gender, gender orientation, writing self-concept,
and professional training - and establish their mam and interaction effects on the motivation
and achievement of polytechnic in essay writing. This iz with a view to finding ways to assist
the studends to overcome the impedimerts throngh necessary remediation.

Research Quesiions

Twaoresearch queations were posed:

RO - Ts there any significant effiect of students’ gender, students' writing self-concept,
studesis' gender orientation and stadents’ professional training on their motivation
and achievenent in essay writing?

R(Q)2 - Is there any significant interaction effect of sudents' gender, self-concept, gender
orientation, and professional training on their motivation and achievement in essay
writing?

Study Sample
Forty first vesr Higher National Diploma (HND) stodents of Osun State Collegs of

Technology, Esa-Oke were randomly selected baszed on their gender and professional

training {course of smdy). Twenty-two (22) males were selected from three faculties -

Engineering (7), Bovironmental Studies (8), and Management Sciences (7).  Bighteen (18)

females were randomly selected from the three faculties: 5, 6, and 7 respectively. The three

faculties represent students' professional training,

Research Instruments

Achievement test (EWAT), which has reliability cocflicient of .80, The second was the

Students' Writing Selfconcept and Gender Orientation Questionnaire (SEGO). The

researcher designed SEGO and it was broadly divided into two parts. The first part which

measured sindents' writing self-concept had fifteen items to which the students were requested
to respond. on a 4-point Likert scale ranging foom Fery Much Like Me to Very Much Unlite Me,

The: iteras reflected the feclings of self~confidence or  self-apprehension studenis mipht oo

in undertaking essay writing exercises. This saction has Crombach alpha coefficient of 83.

The second section of SEGO also hag fifteen items on different writing exercises a student may

mmderiake. They were required to choose whether that kind of writmg is better done by a male

of by a female, It has a reliability coefficient of .80, The Third instrument is the Students’

Motivation to Writing Questionneire (SMoWQ) It contained 30 ftems distributed as follows:

‘Writing self-efficacy (4), wriling apprehension (3}, values of writing (8), professional training

(4), teaching effectiveness (7), feedback effectivencss (4). Separate reliability tests were

conducted for the six components and ther Crombach alpha cocfficients are as follows:

writing self-efficacy (,75), writing apprehension (,76), values of writing (.85), professional
training (61), teaching effectivencss ((79), feedback cffectiveness (63). SMoW(Q hag alpha
coefficient of 95. Studemts were required to respend te each item of SMoW() on a 4-point
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Likert scale ranging from Fery Well ltke Me or Strongly Agree to Fery Weil Unlike Me or
Strongly Disagree asthe casemay be,
FProcedure

The researcher hrought the students together and addreased them on the objective of
the study and the requiremenits for their participation. Next, they were given the Stndents’
‘Writing Self-concept and Gender Orientation Questionnaire (SEGO) to fill and submit.
undertake the essay writing exercise. Each participant wroie the Essay Writing Achievement
Test (EWAT) within the stipulated time, The researcher personally supervised the writing
exercise. As each siudent finished writing the essay, hefthe was requesied to fill the
Students' Motivation to Writing Questionnaire (SMoW(Q) before being released to Isave the
verrue, All the participants succesgfnlly produced the three instruments recquired ofthem.
Data Analysis

In analyzing the data, SEGO itema were given mumerical values ranging from 4 to 1,
The mean valoe was calculaded and interpreted as follows: low self-concept (1.0-2.0);
medium self-concept (2.1-3.0); high self-concept (3.1- 4.0). To determine students' gender
cricmtation, the mean score is also caleulated and interpreted as follows: masculinity (1.0«
1.4); femininity (1.6- 2.00. To amrive at the overall students' motivation index, the mean
score was calculated and interpreted as follows; low motivation index (1.0-2.0); average
motivation index (2.1-3.0); high motivation index (3.1- 4.0). The students' essays were
graded based on the following marks allocation: Content 10, Organization 10, Expression 20
and Mechanical Accuracy 10. Students' total score were converted to percentage. The
ANOVA ofthe data amalysis is shown in Table 1
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Discossions

A four-way analysis of variance was conducted to investigate differences in the degree of
motivation of the students towards essay wriling in gender, gender orientation, self-concept
and profegsional training, ANOVA resglts presented in Table 1 show a significant main
effect of self-concept (F {2.14) = 20.309: p = (.00] and partial (0.744). Gender, gender
arientation, professional training as well as their 1%, 2* and 3 order interactions were not
stadistically significant, However, calculated effect size for each factor indicates that a small
prepertion of motivation variance is accounted for by each for gender, gender orientation
and professional training, The ANQOVA summary table for interaction and main effects are
presented tn Table 2

Table 2: ANOVA Sommary Table for Interaction and Main Effects
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"R, Squared = 499 (Adjusted R Squared =-.395)

Discussion

A four-way analysis of variance was conducted to investigate cognitive achievement in
csgay writing differences in gender, gender orientation, self-concept and professiomal
training categories. ANCOVA results as presented in Table 2 show thatnone of the four main
factors as well as their 1%, 2™ and 3" order interactions were statistically significamt,
However calculated effect size for each factor indicates that a small proportion of cognitive
achievement in essay writing variance is accounted for by each of the factors.

Conclosion and Recommendations

This study has shown that in the polytechnic, factors such as students' self-concept, gender
and gender orientation have some effects on their motivation and achievement in writing.
The implication is that many more stadents wonld be sufficiently motivated to engage in
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independent essay wriling exercises if they were able to get over their low self-concept
arising from perceived linguistic inadequacies. A way out of this problem is to encourage
ﬂulecurmtoadoptﬂ:cms approach in the teaching of essay writing, The students too
should practice the process approach in their essay writing efforts as it will empower and
chable them to make clearer decisions about the direction of their writing by means of
discussion, drafiing, feedback, and informed choices on their paper to meet publishable
standand.
This stdy tends to confirm Pajares and Valiantes' (2001) observation in the area of gender
and gender orientation that differences in writing motivation and achievements are a
function of gender-stereotypic belicts rather than of gender. A way to encourage the students
to overcome deficiencies in essay writing due o pender-stereotypic beliefs is to eatablish a
well-orgmnized Literary Writer's Club where both male smd female students will mmteract,
engage in practical writing, and develop the writing skills and self-confidence by public
reading of their write-ups. Female studenis will overcome the gender sterectype and
become mone motivated if prizes are awarded for their good write-ups published or read
during a literary festival,
Finally, with respect to students’ profissional training and its effect on thedr modivation to
writing, the su.ldmtsneedtobapropm{}r counselled on the vocational significance of
writing. With sufficient imterest and right dose of attention and serionsness, anyone,
regardless ofhis professional leaning, can engage in writing and not only eam living bt also
make a name for himself, hig linguistic sophistication notwithstanding,
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